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Abstract L

oo ¢ iption’ R
A language cannot be fully described by grammar as it is merely_ z;) desc;pt;o:emc;i Ilgg;”,s“c L
phenomena. An average student, on the other hand, thinks of grammar % the higher mo g ; fg 0dy of *
languages. When a student is taught a language grammatically, he consc1ou5_1y or SUbCOﬂSCl?US Y lormulate; /
rigid structure pattems overtime. As languages don’t always work according to grammatical rules, thes b
structures often have some anomalies, which are most of the times inexplicable. )
A list of some of these structures and structural anomalies has been depicted in this research Paper. The |
list was shown to a bunch of undergraduates from various fields and they were asked to decipher the meaning
of these sentences. They  were allowed full acéess to dictionaries and internet to ensure that their lexical
deficiency wasn’t the factor affecting their linguistic cognizan '
It has been found that even after referring to dictionér
able to understand most of the structurally
were nowhere near the intended meanin
these anomalies. ‘

|
v

: ™
websites. The students weren'
iC:meanings derived by them

n ”lo}lgh;gra;nm’ér-transIation method }J

. ' guagéf<1cmnmg,__,it"é{ﬁ”ects the linguistic 5
cognizance of a student at a more advanced stage. ! % 5
Introduction 5%

- An average Indian student happens to r estrict his-liingﬁiStic"é‘(’;é:UizéﬂixceE to t.fle lexicogrammar of
English language. Givenff.ﬂxat the Grammar-Translatioy Methog"“igfprgdor;‘}néﬁ}",'n Tidie: studenrs ofien
formulate a rigid panen} ;(_)f linguistic structures in their subconscioyg whic}'ft':’é\;e;nman deli Z%,t their scope of D
analyzing any anomalous structure. This research paper aims at comparing the iy 13'/ .th'l st i tg p .,',
anomalous structure in order to study the cognitive hindrances i English I p ll:lgUlS Ic structur i
depicted with the use of day-to-day sente 8uage learning. The comparison IS

nces in tabulated form. The aim here j
layman English learner, Hence, this research is exclusiye of idiomg ot s prolb Iemls I?efsa ¥ ?
ences, purple patches.
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Literature Review i
The likes of M.AK. Halliday, Noam Chomsky, Christian M.I.M Matthiessen, George Yule, Peter

Grundy, Milind Malshe, P. N. Joshi etc. have put light on the possible contextual implications of day-to-day
Sentences. But their pragmatic illustrations encompass a relatively broader view. The cognitive hindrances of an
dverage Indian student have not been addressed in contemporary pragmatics. This research paper owes a major
hart to the observations of the students around the Marathwada region of the state of Maharashtra. These
observations have been analyzed through the viewpoint of Linguistics and English Language Teaching in India.

Discussion
The debated Grammar-Translation method might be instrumental in the very initial acquaintance of a
layman Indian to the English language. But this approach of teaching imbibes rigid structures in a student,
which is not very handy after the initial stage of learning. Linguistics has come a long way, from being
*pearheaded by -adamant prescriptive grammarians to flexible descriptive grammarians. This paradigm shift
owes to the fact that prescriptive grammar cannot always explain all Linguistic scenarios and phenomena. The
present day India, however, doesn’t seemto have come out of the shackles of prescriptive grammar, as a large
number of students aré. tauglit with the help of Grammar-Translation method even after their initial stage of
learning. It Has been found that such students restrict themselves to the grammatical structures and when
confronted wﬁh a structural eindmaly, they fail to understand tﬁéfﬁfaginéti‘g aspect of that anomalous sentence.
Here is an analysis:of some of the structural anomalies. The anomalous sentence is depicted in bold.
Example1 = -~ S
Structure: Subject + am/is/are + Object
[Tam a boy.

Tar

He is happy.

I am fast.

Lambome: ;7 5% 4. o % B 2

—— 3

The structure'S + am/isfare + O generally means that the Subject “is” the Object or the subject possesses
the attribute described by the object. The examples, “I am a boy”, “He is happy”, “I am fast” more or less mean
that “someone is something”. But here comes our anomaly, “I am home”. This sentence is far from the meaning
that the Narrator is an entity called “home”. It simply means that the person “reached” home or is “at” home.
Many students understand this sentence in a context but they couldn’t decide whether it is grammatically

correct or not.

Example 2 (4)
Structure: Subject + make/made + Object + attribute/predicate

Horror movies make me anxious.

He made me angry.
em %\&&/
I

You make me happy.
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My mom made me a sandwich. :j

ing”. A mother h
omething”. > Nowe,
3 es/made s . . er, ;.
implics that “something mz:kming him/her into a sandwich, An e"l;nltsnl
i .
The structure P f her own child by tu he first time. Students understap g thig,
likely 1o execute the metamorphosis 0! malous sentence for t one.

: 4 ano.
learner s often amused after reading such

: st {ness.

acontext too, but again they question its correc

h

Example 2 (B)

Twill buy a gift for you,

He will buy 3 cup of tea for me,

Iwill buy you 5 drink,

ou buy me 5 chocolate?

i
]
I

Example 2 (C) _
Would yoy sing a song for me?

&

commo and w4 ot
i vt
S nglish épeakers. But as f;,
s it has been found that mo_st-:Qﬁ»‘thqmﬁg.egtidﬁrthe grammaticy|
correctness of the Structure evep jf they Manage to decipher the correct m‘eaning.' on %“k;
Example 3 S ; k
Structure: § ubject +Play + Object

..
AT

Rl

—_—
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I am going to play innocent with him.

The snake often plays dead in a combat,

In the above structure pattern, the unusualness of the use of ‘Object’ in the anomalous
sructures is the main concern for an English language trainer. By the verb “play" aexerage kidian siudent
expects the following object to be a game or a movie or an instrument or a role. In t
bowcvcr, the word play implies “to deceive” in “You played me” whereas it means
innocent” and “play dead”, It has been obscrved that students find the object to be out of place or unusual. It
}Tus been observed that they have trouble deciphering the meaning of the anomalous sentences and most of the
times, wrong mcanings arc attributed.

When they were shown the line “You played me.”, many thought that the sentence refers toa ”
game which was played between two people.
Whereas, “l am going to play innocent with him

correctness was questioned. A few even went on to ask whether “innocent” was a game.

. In the last anomalous sentence, “Snake, kills the;opponent”, “Snake is deadly in fight”, “Snake
plays with the dead body of the opponent” were some of the meanings:derived by students. Not to mention
many thought of it as an incorrect sentence. i s A
Example 4
Structure: Come + Noun + Predicate

Come John, Let’s go for a walk.

he last three sentences,
“o act so” in “play

» was understood by many, it's grammatical

Come boy, I have a news for you.

Come September, we go to Paris.

e .7

The imperative nature of the above structure is the ma?fé?o_f,.cdﬂﬁ;gioﬁ,}_o?"tﬁany here. The imperative.
word “come” when followed by a “Noun” generally implies.that'the noun follswed immediately by the word __

“come” is addressed to. This is pretty evident in the first two examples. But the month of “September” seldom

takes orders from a mortal. “In the upcoming September” is the meaning expected in this type of sentence

formation.
r was questioned by

Most of the students understood the meaning of the sentence, but the gramma

many.

Example 5
Structure: Subject + is +a + Object

Sty
|2

He is a boy.

It is a factory.

[
The car is @ mess.

S e i e

The mission isa 20

———————
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" but in our anomaly the object is a ‘ver}, - Sop
" a ‘noun

The structure expects the objeel to be ¢

hich simply ey g |
olloquial phrase, which SIMply megp, thay o
80" might border on being termed as a slang usage and a Chy
the Permission to (o something, ight incorrect for many and the meanings deriveq by they ' l

The grammar in this sopenee NS autnigh neor The mission is going on”, were some o the .
nowhere negy desired. “The mission is to go somewhere”,

Ca”ines '
derived by the students, f
Example 6
Structure; Subject + verly + object + Adverb “
I messed jy badly. )
She did jt cff‘or(]cssly. L
You ran the race Outstandingly, L
I'messed j¢ big time, |
7
In this structure an average student expects the last word to be an ‘adverb”, Me‘ss'ed Somethip, 1.
big time” i 5 colloquial way of saying that something:has goqe;bhd:exfrsmely - Ech aﬂe.r 2 Ie:‘mmg the Usage
of such phrases, students happen to bug themselyes with thefeelin that-th sentence s not grammancauy b
correct”, &
Example; 7 |
Structure: Subj v
v
9
ay out of the problem, 9
)
The

ab.ove‘stxuctural anom
of employing a Noyp aS a verb, The ygq

has been aceepted by most of the stude

¢ _ aught op very widely, By when some other
nouns are ‘verbified’ and used wi, the phrage « i

»
. D
€comes djffjeys for the students to
-
Many students do unders

Voo ) and the roug, Meaning of «qy, bribed pjg Way out of jail.” But they do *
Question jis 8rammatica] correctness, )
j “ :

I'mathsed p wa \ ” ,

il he stud ’ ”y ()j/ O the probiepy howeyer, Was a tough py o crack. It has been observed )

‘l}lall cls udents Wuﬁ;l ta:jc‘to llLr:'vc any mlcamng a‘t pending a lot of time, And when told that 5
1C sentence meaps used “mathg’ o 4 1oo] g Comyé> . ibility was

) ' € probleyy,» it d credibility v v

questioned, (sig ! » 1S grammar ap
Example; § L2
A person | Knaw wWorks as g banker. - o)

PN Pvra S - s

Tth:s 4 boy who works as an aclorove, Co A
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Bis girl I know docsn’t like mangoes.

When we refer to someone who isn’t around, “a person know”, or “there is a person” I know are

generally used in India. But “this person [ know” isn’t so widely used. Many thought that the speaker is

referring to a girl who is present at the time of speaking.

Example: 9 Structure : Subject + auxiliary verb+ adjective + Object
He is a nice person.

She is a tall girl.

Johnisa dog person.

They are all tea people.
ression could

Example 9 is one of the best examples of how a structurally unconventional way of exp
lead the learner to unexpected derivations: Let’s have a look at the third example: instead of saying “John likes
dogs™ one could also say “John is a dog person”. Most of the students derived a completely unintended
meaning.of this sentence. “John is a mean person”, “John is a-bad:person” were most of the meanings derived
by the students. When they were told the intended meaning, it took t}f i-Some time to digest it.

Example 10 Subject + auxiliary verb + doing + object
He is doing homework. ‘

She is doing a movie.

I am doing dishes.

In this example, some came to the conclusion that Et_he/]i’grgon“ils r,f‘m%gjr;g dishes” whereas some
questioned the-grammatical correctness even after having derived the-intended n:{feaning.
Example 11 Structure; Subject + auxiliary verb + left + for'+ object 4

He has left for Mumbai.

She has left for work.

He has left for the day.

Example 11 was one of the most confusing sentences. The intended meaning here is “*He has left
for home after the day is over and is not likely to return before tomorrow.” Many derived completely opposite
meaning. “He has left to work for the whole day.” was the meaning derived by many. Some did come to the
still questioned the grammatical correctness of the sentence.

intended meaning but
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Get the door.,

Pm busy,

ded meaning of “Get the door” is generally to “open the door”". Howe,,.

<

In example 12, the jnten fsaying “cet our ., 0
’ e er way Of Saying “getom®, y.
Many confused it with “literally getting a door”. Some thought it was anoth Y > ez,

text as “get the phone” woy4 -~
nany doubted its grammar, The last example needed a more elaborate con

; . ”. But in this particular Contexy .

been ambiguoys a5 the sentence also means “to literally bring a p hor,],eM st of the participants ooy this. ;
T : & e
meaning js generally limited to “pick up the phone/ answer the phone.” Mo Gz

Nt s

) ot oy ; one.” .
fght. There were still some who confused it with “literally bringing/getting a ph L
Example 13 Structure: Verb + subject + to + object i
Take me to 3 movie, ] p
Ask him to dance, :'
£
W
.
o

In example 13, the usage of an eccentric verb at the, bcgmnmg of the last sentence.tumed outtobe ¢
the catalyst of confusion among participants. Most of them “"éie'uuablg derive any HICARIE, Many were N
baffled and questioned the grammatica] veracity when they weretold tha’t'ghcf}gtcu eaning was “Sing for &

me till I sleep / Sing for me so that could sleep.”

v

These were few of the structural anomalies. The grammar-translatiénjﬂétﬁg‘cj,cﬁaently increases "W/
the dcpcndency on dictionaries. And most of the words, phrasal verbs, idioms,if‘gté."fgr_g.afé'_iggble on dictionaries )
and websites. So, such hindrances can pe removed with the help of dictio_naries,_;he’ség;igc : f-;Bu[ the case with
these structural anomalies was different. It has been found that the stﬁdt;nts'";\(gfrén’.f}jésfe to understand the )
meaning of such sentences dqspite having access o offline/online dfb{ion‘é}fesﬁﬂﬁ%&oﬁ]y; thing which eases this )

kind of linguistic cognizarce js a satisfactory exposure to the language Ulmi‘l‘éh \}gn'ous mediums. l

An average Indian student might be familiar with English grammar a5 it has always been 2 partof +.J

his education. However, Indians aren’t used to using the language so frequemly, The four basic components -
which govern the language, j.e. Listening, Speaking, Reading ang Writing arep’t fan's
day-to-day life as far as English is concerned. And this js the major reason isn’ i -
eccentricities, which in turn, mars the crucja) factors important jn leaming English. The n |

P

3 .
orrect and ineorrect”. They start looking at normal i
a time students Jose their interest while

learning the language.

Another problem with structures s thay they come vy

anomaly in that structure is most of (he times inexplicable. A stud
Iranslation method js accustomed to getting or dcmanding an explan
is why an anomalous sentence js quite a puzzle for an average [nd;
veeurrences could prove 1o pe morally discourzlging for a student

b

ith a Comprehensjye explanation. And an =3
€Nt who has been taught via the grammar- 7
ation ofcveryrhing taught to him. And this. | _
an student. Iy pas been observed that such } "
and the very, Will of leamning this daunting 'f )
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) L‘"g“i\gc is challenged, albeit with a miniscule intensity. The concern is; English isn’t short of such anomalous
; Kntences.

Such structural anomalics aren’t peculiar to English only. These are found in many othcrl lnnguagf:s.
) Unguis(icnlly speaking, the possibility of every language having some amount of such slruc?urg z;lncl)x?a:u.:s
@nnot be denied. A study of the structural anomalies of the first language of these students will be helpful in

) the eMective analysis of the problem. Some of the structural anomalics in Marathi are tabulated as follow:
) Example 1
Structure: Karta (subject) 4 kriyapad (verb) + sahayak kriyapad (auxiliary verb)
) Mi baslo ihe.
) Ti basli ahe,
Tire basla ahe.
Pangat basli ahe.
| In example 1, the subject used in the last two sentences is quite anomalous. The general meaning of this type of
Sentence structure is “Someone has sat down”. R G R TP [ BT S S
: however, morphs the

general meaning completely. The third cxample means, “The tirc is deflated.” And the

fourth example means, “A group of people is cating (while sitting down).”

Example 2

Structure: Kartd (Subject) + Karma (Object) + Kelakelifkele [To Do (verb)]
Mi bhiji keli.

Tine pohe kele,

Ecln:nlxitﬁklﬂ. ' i ‘

Tu bhat lav.

—

Marathi has different verbs for some specific actions. .In-this case, “ﬁiaking tea” or “making rice” takes
adifferent verb. Whereas a more general verb for doing something in Marathi is “karane”.
Example 3

Tyane vajan vadhavala.

Tu aharacha praman vadhav.

Tine bangadya vadhavalya. Q\(\J\k

_ . Lectursr
Bt Collee of 2.tg %E Cn o a
The general sense of the sentence structure in example 3 is ““to increase something™,The third example
fon the other hand, drastically changes the general meaning. The intended mcaning of the sentence is “she broke

her bangles™. Simply using the Marathi counterpart of “she broke her bangles™ is not considered to be apt

according to Indian decorum.
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Example 4

Fo Punyala kasi eela?

'
ot
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[ Radha tithe kasi gefi? l

Tuza paper kasa geld?

“How did somethin
le 4 generally means Ho o g/§0m€0ne o B
The sentence structure of the Examp is “How was your paper?” which i evide w3
(Somewhere)?” The intended meaning of the bolded sentence i Mtly g §
aomaly,

Interestingly, students are comparatively comfortable with the strufltif:;ailf ;n}?afzs,lies 0" thej owy &
mother tongue. Morcover, they don’t seem to even notice these structural anoma i ?e“ brougp, [‘
their notice. The reason behind this is evident; a lot more usage of the mother tongue than English. A Studen, Eﬁ
sn’t “taught” his mother tongue at all. In fact he picks it up gradually by constant exposure to ,lhe language, K(J
There isn't any grammar involved in the “initial stage” of learning and ?ence the student does? t fonnulatea
nigid structure pattern in his mind. Most of the grammatical flaws which are natural at the initjq Stage of ?;

learning are eventually corrected by the student himself. Some of the extremely rare rules might be taught ¢y i

him grammatically. (Which are too few to have any effect on their linguistic cognizance.) b
s

- v

Conclusion and Future Study L,
v

The very basic stage of English Language Learning 1 _s"dg"alf- it] grammar:translation method, Based iz,
on the above argument, this seems to be a major problem “for English:I’anguage: Learners in India, A the
comparison between English and first language suggests, grétﬁ'mar shouldn’t bp;m{t;rd&iucéd to the students o Y
the very initial stage of learning. Grammar should be treateg’:a}é@a tool rcs‘f:ry._{d;gfro;r;;;thé"ﬁ'nalJtouchmps ina vy
person’s diction. Moreover, maximum exposure to the target-;languag§:§g¢rf1§g,'to;be"thqm"d:s'_,:t natural way, This
might be a little challenging in the initial stage but would be allot‘mbré;gg‘

i S A7 Nt b

ffective in the long riin. !
The concept of structural anomalies wasn’t inclusive of anomdlies,.in"idiorﬁ‘s,"’prox}'érbs, oXymorons, . )
ambiguous sentences, poetic sentences, purple patches, word-plays, etc, Studies can be done on the anomalies
Ty

in these types -of sentences as well. In this research paper, structural anofalice: in Marathi were compared to 7
. . . 3 e e e 4
English. Studies can: be done on some of the oth

er regicna‘l*languages Th India in order to undertake a )
comparative study. ' #
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